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Presentation of Transition Unit for The Agreed

Syllabus

Mary Jennings
Head of RE/ ETHICS at Ercall Wood
Academy.

Transition Unit from KS2 to KS3 (Year 6 into 7)
Introduction —What Does this Mean for RE?

)
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My Involvement in this Work:

| wish to share some of the work carried out by
our RE/ ETHICS Department at Ercall Wood
Academy.

| am grateful that this planning has enabled me to
work alongside some hard working and passionate
people.

| hope this presentation will be helpful and create
further opportunities for us all to share our work
and, in doing so, enable our students to take part
in a learning journey where there is a commonality
of intent, knowledge and assessment.
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Ercall Wood Academy
Empower | Respect | Aspire
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Erall Wood Aadmy

Beginning KS3 RE/ ETHICS at

* We recognise what a big step entering Secondary School is for our young
people.

* But we also realise that we are part of a Learning Journey , where
reviewing and building on previous knowledge is so important.

* RE/ ETHICS can play a big part in this transition, since we are teaching
topics that focus on relationships with other people, about beliefs and
behaviour.

* We introduced this topic at the beginning of this school year.

* Students began by exploring the concept of Right and Wrong, posing the
qguestion, ‘How do people differentiate between right and wrong actions?

* What do we mean by morals and ethics?

Key Stage Three

Transition Unit: Religion and the Individual
FOCUS: Christianity and Buddhism
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Telford & Wrekin SACRE RE Agreed Syllabus

Key Stage 3 Planning Support for Teachers

aiford &Wrekin SACRE Agreed Syllabus RE Model Unit plan -Guidance for Teachers KS3 is an important part of our

Term/ Time allocation Year Group "Unit of Wark/Key question learning journey. It is an
Vear 7 o o opportunity to bring together KS1
Autumn Term 1 hour per =ar Religion and the individual| . : and KS2 in a subject based
WIEEE How do people follow the guidance of their department building on previous
e religion? learning.

Unit context/intent/background information
In ear & students will have studied materials from Christian and Buddhist sources in ondar

congsider issues of good and bad, right and wrong for themssives. They will heve been challenged to express, Most schools will have

with reasons, what they think are good prindples to live by. This will have provided opportunities for moral Unit 21 what can 1 hour a week.
developrnant through lzaming about the morzl tezchings of two religions. This will have enabled students to temptation (Y] This Model Unit is
empathise with differing concepts and beliefs, developing their own responsas to dilemmas and the decisions Unit 23 Exploring right and wrolg with Christians zand

they make. Humanists (¥zar 5} planned for Year 7, the

As part of our Transition into Year 7 we will build on the previous work on ethical and moral choices, referring Religion and the individual:

first half of the Autumn
both to christian and Buddhist t=achings and beliefs, leading into cur work on Jewish festivals and the concept of | How do people follow

forgiveness. the guidance of their religion? Term.
Key learning objectives Key Questions from Telford and Wrekin Key Values British Values
» 20 explore student’s own values and attitudes syllabus - Wisdom  Respect Rule of law The Key Question was
*+ o gain knowledge and understanding of refigious beliefs what are ﬂ"_e _"'"es and "‘;“““ held by refigious Tolerance  Empathy | Mutual Respect chosen since it begins with
and practices and non-religicus people? | ustice  Foimess Tolerance of cultures .
& o make connections between morzl behaviour and Wha is God and how daes belief/ non-beliefin | community Selonging. and foiths the individual.
religious helizfs God infiuience @ person's daily ife? Indvigtual liberty and It enables students to
What are the guidelines of o refigion? How are . .
they expressed daily? Harmany consider the values of their
° Self- Awareness and
hility. new school; those of
Con Key skills Empower Respect Aspire.
4 Christignity - Wew Testament, To understand the concepts of unc ing, belonging to a ity, freedom of It encourages students to
Buddhizm -precepts, enfightenment, dharmg exprassion. ry
Judgism -Torah, covenant reflect on their own values,
3 DiECipie & Know about and understand Tdentify, imeetigate and respant 0 guestions posed by, and respones leading on to how religion
affered by, some of the saurces of wisdeen Found in religions and A -
worldyiews guides decisions.
Appreciate and appraise the nature, significance and impact of different
wiays af life and wiys of exgpressing
meaning
Fl TAoraiify Ethics COMmpassion B Express and communicate Express with increasing discernment their personal refections snd critical
responses ta guestions and
teachings i ity, diversity, meaning and value.
1 Rules night wrong Giemmas tempration C Gain and deploy skills Enquire inta what enables different cammunities to e together
well-being af all
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RE Model Unit plan -Guidance for Teachers

week.

Termy Time allocation

Autumn Term: 1 hour per

Year Group

Year 7
Transition Unit

Unit of Work/Key question

Religion and the individual|
How do people follow the guidance of their
religinn?

Unit context/intent/background information
In ¥ear § students will have studied materizls from Christizn and Buddhist sources in order to discuss and
consider issues of good and bad, right and wrong for themsslves. They will have been challenged to express,
with reasons, what they think are good prindples to live by. This will have provided opportunities for moral
developrment throwgh lzaming about the moral tezchings of two religions. This will have enabled students to
empathise with differing concepts and beliefs, developing their own responses to dilemmas and the decisions
they make.
As part of our Transition into vear 7 we will build on the previous work on ethical and moral choices, referring
both to Christian and Swddhist t2achings and beliefs, leading into cur work on Jewish festivals and the concept of

Prior Leamning K52

Unit 14 How do we show we care? Living in harmony
[ear3)

Wnit 21 What can we lzarn from religions sbout
temptation (¥5)

Unit 23 Exploring right and wrong with Christians and
Humanists (¥ear 5}

Religion and the individual:

How do people follow

forgiveness. the guidance of their refigion?
Key learning objectives Key Questions from Talford and Wrekin Key Values | British \='oes
+ o explore student's own valuss and sttitudss Syllabus: ) o Wisdom  Raem Rule of faw
* o gain knowledge and undarstanding of religious beliefs w"’f"r are r.be.ru.les ond values held by religiousd -y grance  Empathy | Mutual Respect
and practices and non-religicus people? Justice  Foirness Tolerance of cultures
#  to make connections between morzl behaviour and W"‘U_ffﬁ'odmd how does b_e-'-'?:_r/-’?m"”ﬂ'?f'" Community Belonging. and faiths
religious beliefs God infiuence o persan’s daily iife? Individual liverty and
What are the guidelines af o religion? How ore PP
they expressed faily? .
Ve Self- Awareness G
Responsibility.
Col Syllabus Concept stages) Key skills
a4 Christionity - Mew Testament, To understand the concepts of understanding, belonging to = Coamunity, freedom of
Buddhizm -precepts, enlightenment, dharmg exprassion.
Jugigism -Torgh, covenant
3 Disciple A Know about and understand Mdentify, ivestigate and respand 10 GuEstions posed by, and resparses
affered by, some of the saurces of wisdem found in religions and
wocldyiens
Appreciate and appraise the rature, significance snd imgact of differant
waye of fife and wiys of expressing
meaning
z Norality  Ethics Compassion B Express and communicate Express with increazing discernment their personal refections and crizical
and
. diversity, meaning and value.
1 Rules right wrong dilemmas tempiation € Gain and deploy skills Enquire into what enables different communities to Ive together
iy for the well-heing of all

+ Telford &wrekin SACRE Agreed Syllabus

RE Model Unit plan -Guidance for Teachers

week.

Termy Time allocation

Autumn Term 1 hour per

Year Group

Year 7
Transition Unit

Unit of Work/Key question

Religion and the individual|
How do people follow the guidance of their
religion?

Unit context/intent/background information
In Year & students will have studied materials from Christian and Buddhist sources in onder to discuss and
consider issues of good and bad, right and wrong for themssives. They will have been challenged to express,
with reasons, what they think are good prindples to live by. This will have provided opportunities for moral
developrnant through lzaming about the morzl tezchings of two religions. This will have enabled students to
empathise with differing concepts and beliefs, developing their own responsas to dilemmas and the decisions
they make.
As part of our Transition into Year 7 we will build on the previous work on ethical and moral choices, referring
both to christian and Buddhist t=achings and beliefs, leading into cur work on Jewish festivals and the concept of

Prior Leaming Ks2 g
Unit 14 How do we show we care? Living in *armony
[ear3)

Unit 21 what can we lzam from rmligions about
temptation (¥5)

Unit 23 Exploring right =<« wrang with Christians and
Humanists (¥&ar 5!

Religion and *.e individual:

How do.; =ople follow

forgiveness. the guidance of their refigion?
Key learning objectives Key Questions from Telford and Wrekin Key Values [ British M=o
+  toexplore stedent’s own values and attitwdes Syllabus: i . Wisdom  Respect Ruie of law
* 1o gain knowledge and understanding of religious beliefs | Wot are the rules and values held by refigious | roierance  Empathy | Mutual Respect
and practices and non-refigicus people? Justice  Foirmess Tolerance of cultures
+ o make connections between morzl behaviour 2nd Wha s God and how does belief / non-beliefin | community Belonging. and faiths
religious beliefz God infiuence o person’s doily fife? Indivigual liberty and
What are the guidelines of o refigion? How are Hi
they expressed daily? armany
4 o Self- Awareness and
Responsibility.

Co wwwwm

Key skills

3 Disciple

& Know about and understand

identify, imvestigate and respand to guestions posed by, and respanses
some of the sources of wisdoen Found in religians and

Appreciate and appraise the nature, significence sad impact of different
ways of life and weys of exaressing

E Torality Ethics compassion

B Express and communicate

iscernment their personal reflections and eritical
o

Bout identity, diversity, meaning

walue.

T Fules right wrong giemmas Temptation

T Gain and deploy skills

rta whak enables different comm
Iy For the well-being of all

e Trows together
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Unit Context/ Intent/
Background Information:

The emphasis is on making ethical
and moral decisions, building on
previous learning about
Christianity and Buddhism.
Students will be encouraged to
empathise with differing concepts
and beliefs.

Students have opportunities to
empathise with different moral
dilemmas; to think, pair, share
their ideas.

They will be encouraged to
explore different
perspectives, including
knowledge from previous
learning.

Various sources will be used
to stimulate responses,
including extracts from
familiar films.

Key Questions:

¢  What are the rules and
values held by religious
and non-religious
people?

¢ Whois God and how
does belief/ non-belief
in God influence a
person’s daily life?

*  What are the
guidelines of a
religion? How are they
expressed daily?

Key Values:

Wisdom Respect Tolerance

Empathy Justice Fairness

Community Belonging

British Values:

Rule of Law

Mutual Respect

Tolerance of Cultures and

Faiths

Individual Liberty and

Harmony

Self-Awareness and

Responsibility.
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Key Concepts: Students will begin with familiar scenarios, sharing their own beliefs and understanding. Through empathy they will
explore the central tenets of both Christianity and Buddhism. They will experience shared values emulating from Scriptures, but
also recognise shared beliefs. The recent Research Review, published on 12t" May speaks of shared views of leading ‘a good life.’

Telford &wrekin SACRE Agreed Syllabus

In ear & students wil have studied materizis fom christien and Buddhist sources in arder to discuss and
consider issues of good and bad, rizht and s
with reasans, what they think are zocd pr

RE | Unit plan -Guidance for Teachers

Transition Unit

religion?

How do people follow the guidance of their

ng for themssives. They will have been challenged to exprss,

Il have provided opportunities for moral

[rears)

thr i
‘empathise with differing concepts an
they make.
s part of our Transition into Yez,

about thef morzl t

hings of two religions. This will have enabled students to
elisfs, developing their cwn responses to dilemmas and the decisions

we will build on the previous wark on ethical and moral chaices, referring

Prior Leaming K52
Unit 14 How do we show we care? Living in harmany

Unit 21 what can we l=sm from religions sbout
tempsation (¥5)

Unit 23 Exploring right and wrong with Christisns and
Humanists (vear 5]

Religion and the individuzl:

they expressed daily?

Self- Awareness and

Con Syllabus Concept stages)
0 Chistianity - New Testament, [ To understznd the concepts of understznding, belonging to 2 community, fresdom of 4
‘Buddhism -precepts, enfightenment, dharma | axprassion
B3 Gisepie R Rnow SboUt and Understand | iy, i igate and repand 1 questions paed by, and repae 3
aftered by, some of the saurces of wisom foun in relgans s
woekduiews
AgBrecite am appraise the nature, sgnificsnce s impact of ifferent 2
= of W and veays of expressing
2 ‘Morgiity Ethics compassion B Express and 1
T Ruies Fight wrong GREmmas TEmpEaten T Gain and Gepioy Encune inta what enabis diflerent commumEics to e Together
espectuty for the well-bemg af ail
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RE Model Unit plan -Guidance for Teachers

Concepts that are common to o
"human experience

Termy Time allocation Year Group

Year 7
Transition Unit

Autumn Term 1 hour per
week.

Unit of Work/Key question

Religion and the individual|
How do people follow the guidance of their
religion?

Unit context/intent/background information

In Year & students will have studied materials from Christian and Buddhist sources in onder to discuss and
consider issues of good and bad, right and wrong for themssives. They will have been challenged to express,
with reasons, what they think are good prindples to live by. This will have provided opportunities for moral
developrnant through lzaming about the morzl tezchings of two religions. This will have enabled students to
empathise with differing concepts and beliefs, developing their own responsas to dilemmas and the decisions

they make.

As part of our Transition into Year 7 we will build on the previous work on ethical and moral choices, referring
both to christian and Buddhist t=achings and beliefs, leading into cur work on Jewish festivals and the concept of

Prior Learning K52
Unit 14 How do we show we care? Living in
[ear3)

Unit 21 what can we lzarm from religio
temptation (¥5)

Unit 23 Exploring right and wran,
Humanists (¥&ar 5}

Religion and the individual:,
How do people follow

Christians and

[T [ e e aifocat Vear Group it o WerkWey question @_ Conospts such g dukéha
particular to resurection, sewa, darshan
Year? Religion and the individuall . specific reigons mizvot.

Concepts such as.
holy.worship,disciple and God,

Conoepts such as communty,
freedom, peace, suffering and
sacrifice.

both to christian and udchist yfachings and belists, leading into cur work on Jewish festivals and the concept of | How do people follow that are within chidren's own experiences and Concepts such as
Forgiveness. the guidance of their refigion? are the basis of concept development in Key Stages 1-5 remembering, belonging,
celebrating.
Key learning objectives Key Questions from Tefford and Wirelan Key Values British Values
s toexplore studentyfown valuss and attitudzs syllabus Wisdom  Respect FRule of law
o zain knowledsf snd understanding of religious belisfs | WAt o8 the rules ond volues held by religious | Toionce  Empathy | Mutual Respest A conceptual Pyramid for RE Adapted from Judith Lowndes (2012)
and practices. and non-religious people? Justice  Faimess Tolerance of cultures
. jons between moral behzviour and Who is God and how does belief / non-beliefin | community Belonging. | ong faiths
God influence @ person’s daily iffe Individuoi liberty and
what are the guidelines of o religion? How are Hormon

Concept/ Vocab. (See New Syllabus Concept Stages)

Christianity-New Testament
Disciple
Morality Ethics Compassion

Rules Right Wrong Dilemmas
Temptation

Key Skills:

* To learn, understand and
use key vocabulary.

¢ Toread with
understanding source
materials.

* To gather, analyse and
present information.

* To evaluate how accurate,
tentative or reliable
representations of
religious and non-
religious traditions are.

* To construct new
knowledge, and evaluate
existing knowledge.

* Torespond to
opportunities to discuss
issues.

¢ To be able to ask and
respond to ‘why’

questions.
* To engage with
challenging questions.

forgiveness. the guidance of their gHigion?
Key learning objectives Key Questions from Telford and Wrekin British Values
+  toexplore stedent’s own values and attitwdes Syllabus: Ruie of law
+  togain knowledge and understanding of religious beliefs W-"‘f"‘r are :"‘E_"-""E‘ ond values held by refigious Mutual Respect
and practices and non-religicus people? Tolerance of cultures
% to make connections between morzl behaviour and Who fs God and how d‘jes belief / non-belief in and foiths
religious beliefz God infiuence o person’s doily fife? Individual liberty and
What are the guidelines of o refigion? How are
they expressed daily? Harmany
L o Self- Awareness and
Responsibility.
4 Christionity - Mew Testament, Tounderstand the concepts erstanding, belonging to 2 community, freedom of
Buddhizm -precepts, enfightenment, dharmg exprassion.
Judgism -Torah, covenant
3 Disciple 2 Know about and understand Identify, irwestigate and respand to guestions posed by, and responses
affered by, some of the saurces of wisdeen found in religiens snd
weeldviens
Appreciate and appraise the nature, significance snd impact of different
ways of fife and wiys of expressing
E Torality Ethics compassion B Express and communicate
teachings about identity, diversity, meaning snd value.
T Fules right wrong giemmas Temptation € Gain and deploy skills Enquie inta whak enables different cammunities to e tegether
fer the well-being af all




Resources Crass curricular links
English -persussive arguments, dehates
Drisrmi -role play, consciencereflaction alley
Life Skills - ethical choices and behaviour
‘Aassessment task I

Define Responsibility

Describe the meaning of ‘The Golden Rule.
Discuss, “Without God, znything i allowable.”
What would 2 Buddhist/ Christizn do in certzin

situgtions?

Mind Mapy Think/ Fair/ Share/ Writing frame.

Capected outcomes for students

Pupils working towards the

expected standard (W)

+  Dosribe the impartance of the
ecample of Mis for Chrisians
and the taaching of the Sangha in
Buddhism

+  Mlake links between religious
Beliefs, commandmeants, pracepts
and behaviaur

+  Deseribe hiow values and
comimitiments affect the way that
Christians and Buddhists kead their
s

+ Make links between their own
vahues aned commitrnants and the

Pupils working . v2 expected

standard (ARE)

+  hak questions af their awn abeay
right and wrang, suggesting
answers that shew an
understanding of maral and
religious Eaes,

+  Apphy e like Forgiveness'
‘campassian ar ‘empathy’
dilsrnemas which thay Face in thasa
SEEMATKS.

+  Recopnise similarities and
differances in Christian and
Buddhist teachings suth s the 5
Pracapts and the Ten

Pupils working at greater depth

(D)

+  Expluin key teachings of
Christianity abaut making chuices
atouk right and wrang;

+  Dapliin ko teachings of Buddhism
ahout making Ciices shout right
and wrong;

+  Explain their own views of
similarities and differances
butwaen Christian and Buddhist
aeceunts of gaod and bad
behaviour.

+  Give reasons far their own views
ahout same mardl dilemmas

riligious teachings they have Commandmesits.

studied.

Leaming Intentions

Lesson Manning ideas

to explore the concept of right
and wrong.

Mind Map

Scenarios

Discussion

Influences?

How do we chaase what is right or wrong?

Starter: Asa class, have an open discussion (Mind hMap) about how we lzam right from wrong. Do we learn it from our familiss? Qur
teachers? Our friends? & religious or moral authority (.g. priest, imam, rabhi, philosopher, teacher)? & special book? Have they ever
besn in 2 stuation where they disazreed with someane over what was right and what was wrong? In that situation, was it easy to
know who was rightand who was wrong? How did it end? Did the individuzls agree to dizagree, did they r=ach a compromise
position, or was it  case of one person impasing their viaw an anather?

Read or tel 2 story that contains & mara] dilamms, 2nd which ends without 2 decision having been made.

& film clip from Disney movies of temptation faced (e.g. Simba leading Malz 2stray in the Lion King) is a good one for introducing this
topicin discussion.

In pairs, ask the students to discuss what should be done in the story. Think/Pair/Sharz. How did you decide about what to do? How
did you rezch 2 decision? In groups students to discuss what they might base their decision upon znd then share ideas with the dass.

presznt and discuss situations/dilemmas where there might be 2 variety of responses.

For example: you have been given a task to mow 3 [3wn and the task takes less time than you were paid for. Do you szy anything?
&tr & friend has been chesting in 2 test. What do you do? What are the passible consequences? Other approprizte examples could
be selectzd.

Disclss the ways various groups makz decizions about what is right and what is wrong, For instance, do different families have
different rules? Do families have different rules for different members of the family? For instance, are parents allowed to do things
that their children arz not? What might be reasons for this? Are they ‘good' reasons? What rules do schools have regarding tests?
Are these necessary? Wha do they help? How do they help? Should we tel fies on behalf of friends? Should we consider the widsr
implicetions?

https://www.youtube.com/watch?v=zPsoFhUDLuU
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Assessment Tasks:

* These can be varied,
but could be based
on the criteria used
at GCSE, i.e. Define/
Describe/ Discuss.

e Students will be
encouraged
throughout to Think/
Pair/ Share.

* Scaffolding using
PEEL is effective.

Expected Outcomes:
e Describe/ Make

links.
* Ask/ Apply/
Recognise.
* Explain/ Give
Reasons.

Lesson Planning:
* Examples of lessons
used effectively.

Scenarios:

* You have been
given a task to mow
a lawn and the task
takes less time than
you were paid for.
Do you say
anything? etc

* Afriend has been
cheating in a test.
What do you do?
What are the
possible
consequences?

* Other appropriate
examples could be
selected.


https://www.youtube.com/watch?v=zPsoFhUDLuU

More Complex Issues:

e

Ta explore sources of moral
guidance

Etarter: Rang different influences.

Explore differant approaches to these scenarios. What influences will people have to consider? will belonging to 3 refigion maks any
difference?

To discuss and evaluate the dilemmas are presented by the trolley problem. How would we be influsncad when making this
decizion? Would it make & difference if we know wha the individuals were? How might belonging to 3 religion affect our dedisions?

The Trolley Problem.

Recap on many religious texts (zspecially the Bible, The Qur'an, Buddhist teachings), which provide believers with moral guidance.
Look at examples/selection of quotes and guidance and discuss what it teaches believers.

Discuss that it is also possible to make decisions based on individual conscience? What do we mean by conscience? is this something
which both religious znd non-religious people share? 1s t possible to have 2 ‘bad consdence’ (Le_ your conscience s telling you
you've done something wrong). Anather—perhaps better—way of s3ying of describing thiz is “weighing on your conscience,” as the
conscience itself is neither good nor bad. Muslim idez of weighing zood and bad deeds for entry into heaven. is this what is meant?
ReCap on Year 3 Unit on Temptation.

Plenary: Show 2 YouTube video of the song “Always et your consdience be your guide” from the film Pingcchio, Summarizz the
discussion so far, Le_ that we can lzam right from wrong from 2 variety of sources, induding our own conscience.

https://www.scu.edu/mobi/resources--tools/
blog-posts/ethics-in-life-and-business/

ethics-in-life-and-business.html

https://www.youtube.com/watch?v=bOpf6Kc

WYyw

Previous
learning

Build up
Understanding

Reasoning
behind
moral
codes.

What is the dhamma of the Buddha?
Starter: What do students know about Buddhism?

The Buddha's teaching is known as the Dhamma {sometimes spelled ‘dharma’). Explore the Buddha's teaching of Five Precepts,
By which Suddhists refrain from [don't doj-
o Harming or killing any living things
o Taking what is not given to them
o Using wrong speech (eg_ hateful or untrue words)
© Taking drugs or drink
Build up of the idea of
of the Buddha that express compassion.
Look at ezch one in turn, and note that it could be expressed positively:
o Respect all life
o Be content with what you have
0 Love your partner
o 5peak kindly and truthfully
o Keep your mind clear
Pupils create cartoons in two panels showing: what happens when people keep thess precepts? And what would happen i they
wiere spectacularly broken? {The szcond panel is meant to be funny]
‘what would change in our class, or dity, if everyone followed the 5 Precepts? Can pupils in pairs list ten idzas?
Pupils debate in pairs the reasons for having moral codes.
Pupils create their own ‘Code for 2 Better World' make up their own ideal code of five (or more) moral precepts.
Paint out the Buddha's Precepts have been followed by millions of Buddhists for thousands of years.
Teach pupils about the Four Moble Truths, in which the Buddha taught:
o Life invohes suffering
o Suffering comes from seffish desire and greed, and makes life unsatisfactory
o Suffering can be stopped by getting rid of seifish desire and greed
o Theway to gat rid of s2ifish desire is to follow the Middle Way, keeping to the Moble Eightfold Path.
Discuss the differance between Praczpes (which are voluntarily taken on_and practiced through determination) and rules (which
are imposed by someaone else). Buddhists choose, every day, to try and follow the Precepts.
Teach pupils that the Buddha is not a @od to be worshipped, and that Buddhism has no belief in God. Consider different images
of the Buddha and the symbaols of teaching they use.

jorr'. Tell the story of Ejzagetami and the Mustard Seed,_and look at some images
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the misuse of the
sense o sexual misconduct

398
@

Retrain from.
Five Moral intoxicants that
Precepts clovd the mind

Relevant quotes and teachings:
Christianity -Genesis 1:31, 1
Corinthians 2:16 , Mark 12:31,
John 13:34

Buddhism- The main aim of a
Buddhist is to get rid of suffering,
and therefore following the Five
Precepts is important as they help
Buddhists to avoid causing others
to suffer.

Islam- Qur’an 5:32, Qur’an 6:151,
Qur’an 10:31

Principle of Unity - the morally
right action is the action that
produces the most good.

Be an example...
kindness to

0O

In Buddhism, compassion is
called karuna .

The Buddha taught that showing
compassion to others is
something all people can do,
even if they find other parts of
his teaching difficult to follow.
Buddhists believe that they
should show compassion to
everyone.


https://www.youtube.com/watch?v=bOpf6KcWYyw
https://www.scu.edu/mobi/resources--tools/blog-posts/ethics-in-life-and-business/ethics-in-life-and-business.html
https://www.scu.edu/mobi/resources--tools/blog-posts/ethics-in-life-and-business/ethics-in-life-and-business.html
https://www.scu.edu/mobi/resources--tools/blog-posts/ethics-in-life-and-business/ethics-in-life-and-business.html

Tio@uplare haw we can leam
from the Buddha and from Jesus
bout choosing good and right
thingsin life?

Christian
teaching

Parable of
‘The Sheep
and Goats’

Papa Panov

Putting
teachings
into practice.

What did Jesus teach his followers about good and evil?
Starter: Reqognize staoris Jesus told from different pictures.

Show the command of J2sus in Luke &: 31 “Di to others a5 you would have them do toyou.” As 3 class, considsr what this
statement means. In pairs or small groups, consider whether the rule s 2 good one to live by. A 3 dlass, distuss how itis
differnt from ‘o not da o others what you do not want them to do toyou'. In small grougs, consider how this command could
hielp the world i everyone followed it

Then laok &t Jasus'‘Two Great Commandments”ta love ad and love your neighbour (Mark 12.28-34), Again, consider the
consaquences of zverybody following thess Commands. What is the oppasite? What kind of world would come if we 2l hated
God and hated each other?

sk the pupils to read the story of the sheep and the goats from Matthew 25: 3140,

Read to the class the traditionsl Russian tale of P2pa Bappy, including the words of Christ in the visian, "Whatever you did for
onz of thelesst of these, you did for me'. There is 2n example: wiww bethenyroberts com)/papapanovsspedichristmas

In pairs, sk them to write down the similzrities batwesn the story of Jesus and the Russian tale. As  tlzss, compare the
similarities. Ask the pupils to wiork in pairs to decidz what the words of Jesus in varse 40 mean.

Drawing an the biblizal and other materia] used in this unit, 2sk the pupis to write an answer to the question, Why and how do
Christians help others?

sk pupils to make up sentences thit begin 'A ood follower of Jesus would ahways.." and 4 2ood follower of Iesus should
niever... Collect thirty from the whole class 2nd look 2t them together.
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There is no commandment greater than these.

Refer to ‘The parable of The
Sheep and Goats,” Matthew 25:
31-40.

A good illustration is the Story of
Papa Panov.
https://www.stphilipssouthport.c
om/the-story-of-papa-panov/
Challenge: “The King will reply,
‘Truly | tell you, whatever you did
for one of the least of these
brothers and sisters of mine, you
did for me.” Matthew 25:40

What happens when we do wrang? Can we be forgiven?
Starter: Who were Adsm and Eve?

to Bible story.

involve Adzm?

Christian 2nd Muslim teachings? hittps:/ fwww.youtube.comywatch =V E3DIECWSYC
atest?

erors and prayed for forgiveness. This, in tum, earmed them Allah's forgiveness and guidance.

wrong action?
#  Students could create their own version of this stary, focusing on forghveness and reconciliation.

+  Present The story of Adam and Eve & 2 dilemma. What had they been provided with? Should they have been content? Refer
#  \What rule was given? Was Eve's initial responsa? How and why was she persuaded to change her mind? Why did she wish to
|5 this story & realistic picture of how we make decisinns?/ Often the wrong decisions. What is the difference between

Why was Adam made into a prophiet? hitps://zetquranic.com,people-in-the-quran-the-story-of-adam-and-eve-in-the-gurany s life =

+  The story of &dam znd Eve in the Curan teaches the virtue of repentance and supplication. Adam and Eve recognized their

I frgiveness and reconciliation impartznt when thinking about wrong decision? 13 there 2 difference betwesn 2 sinand 3

e Linking to Previous
Learning on Temptation,

| planned a lesson based on

the Story of Adam and Eve.

This develops our theme
to include forgiveness
and reconciliation.

¢ This theme is developed
fully at GCSE.

This is linked to our next area of study:

Why is it i
What eve

mportant to have festivals?
nts are shared?

How do these reflect values?
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Empower | Respect | Aspire

* | hope this presentation has shown how we can
create a meaningful transition from KS2 to KS3.

* Last September our students completed an
assessment based on this work, but also
iKnSczluding knowledge we felt they had gained in

* We found that there was no commonality of
learning. Some students had a range of sy
knowledge, others had studied Christianity, still
others had little experience of RE.

* Learning is a journey, by working together we can
create a journey that is structured, with clear
intent, knowledge and success.




